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ABEIEACT 

evaluation modal ia presented for the assessment 
and instruction at presehool childn^a in innoirative programe, A 
tiv^e-step procedure in outlined tor preparation of the models (1) 
identifying the populatioiu (2) piri-asseBsment evaluation of the 
three learner groups (students, teachixs and parents), <3) 
identifying instructional prograDa ohjectiwes foi the three groups, 

forsiatiye eval-uation, and (5) sumiativa e^iluation. Population 
identification covers students (ii^year^oiaB) ^ partntE arid teachers^ 
For pEe-asserisment ^ aiagncstlc ivaliiation instrumeiita used for 
children were the Illinois Test of Faycbolinguistic Abilities^ the 
Beery Test on Visual* Motor Integration ana the Beahody Picture 
Vacabulary Tmst^ TeacJier pre-'asaesstte nt measured educational 
background and instructional skill aevaiogw^nt^ For parentSi 
iGBtrusents wer^ desigaed to assess pareiit-chiia interaction and also 
to obtain inf oriuatiDn on children's hotte activities* Program 
objectiyea^ bas^d on xesulto of thi pre-aseesesent evaluatioiiy relate 
to cognitive and affective domains foi each of the three groups, 
Porifiative evaluation is used to determine the degree of Baatery of 
the learning ta^Ks and to pinpoint the part of the task not na ate red, 

final cODipojiant is summative evalxiatloni to deterffline the degree 
of behavioral change in each group of learners and thus oeasure the 
effectiveness ot the total prograw, (Author/BF) 
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T>iR eiuc^ b.l oMa"! c^ifr-fir.uii ty Is nre/santly bDi.nf3 forced to oxci':;ino 
ito C'iMi.il ttnen t to youtig childron, inc^aidin/; pr'eachoul hoyH and 
glrla. Many educ^tor:j have deBigaad pro^ram.s for those proochool 
childron, kt the same tine^ thore is strong reaistance to chan£;^ , 
possibly bocauBe of a fe^ir that the Introduced Innovations may not 
bo effect iVD or, worsen t^iat sorno of the ach le veniorvts of traditional 
education imy even suffer* Tr.osQ innov^at Ions must be empirically 
touted, but ono lauat rerrienibcr that before thoy can ho reBearched, 
these Inrinvatinni must be created by a leader in odiication. This 
paper is the rr2sult of a need In the devQlopment of an effectiva 
evaluatton model for the assessTnetit and ins traction of yoimg child-- 
ren* It emphicizes instruction and evaluatiori of "both the cognitive 
and the affective domain of the child^s developnient. 

The steps involved in preparing the present model are as follows 
1. Identify the population* 

2* Pre-assessmerit eval^uation of the three learner groups* 
3* Identifying objeotives for the instructional prograni 
for the three groups of learners (students, teachers^ 
parents ) * 
4, Forniative evaluation, 
5# Sununativa evaluation , 
The first step is the identification of the population* It 
would Include the f our-^year-old boys and girls, their parents, and 
the teaGhers ^ho will be working vrith both the children and their 
parents* 

The second step is the pre--assessment or diagnostic evaluation. 
Prior to beginning instruction ^ diagnosis was used to determine 
what Judged what skills the three groups of learners possessed* 

Pre-assessment of students was undertaken at the beginng of 
the prograin to provide baseline data concerning the children's 
level of development in the cognitive and affective domains* In 
this the original desipi for an instructional prograra should 

incorporate the results of the pre-assessment evaluation, and 1) 
determine in what specific and general areas of developinent the 
students had strength or were lagging, and 2) provide instruction 
and learning guidelines for further developing these areas* 
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Thi? instruments mod in th^ pre-a,:^:^o:3:jment ev^^luation were 
1) thQ Illinois Test of F^sycholine^ii^t Ic (ITPA), 2) the Bearf Test 
on Visu^l-Kdtor rntaEratlnn (VMI), and 3) The Peabodr Picuture 
Vocabulary Test (PPVT), 

The Illinois Test of Paycholing^aistlc Abilities is a test of 
specific cognitlv^e abilitieG, and is used to delineate arcoG of 
difficulty In communication processes. It can also be used as a base 
for the developnient of Instructional programs for children and 
since the major thrust of this Instructional program for four-year 
old children is doslpned to involve verbal cominunication and the 
understanding of verbal instruction, this assessneiit tool provids^ 
a meaningful measure. 

The Beery Test Tisual-^Motor IntegTation Is useful as a naasure 
of the degree to v^hich visual perception and motor behavior are 
integrated In young children. Hie teaching of pre-acadeipac skills 
18 also intrtnglcally involved in the instructional prograni of 
four-year-olds, nils technique gives an indication of the children's 
readiness for future wlting, drav^ing, and reading tas'KS* 

The Peabody Picture Vocabulary Test can be used as an intelli- 
gence test J but it is used here mainly as a measure of vocabulary 
development. Since an essential aspect of this prograra is to develop 
increased vocabularies in children, this instrumeiit provides a 
meaningful measurenient of previously acquired vocabulary development. 
These three instruiiients were employed to provide specific and general 
areas of weaknesses and strengths in this group of children* 

The p r a 3 3 c 3 smc nt of xcc^chCii w ^4*/^^^v^^ j^,,^^^^ — — - --^ 

nlques, and assessinent of development of young children. This 
evaluation was made through an eKamination of the teaoliers previous 
collegiate course content, their current interests and activities, 
clasarooni observation^ and through a session in which teachers 
stated their personal strengths and deficiencies^ 

The parents ^btb given tv/o InstnOTsnts which were dealgied 
to assess the aniount of involvenient between parents and children, 
and also to obtain information about the ohild^s activities at home. 
In assessing the parent--ohild InteraGtionj some of the areas in 



which dn/kn V'^irf coUeott^d nr^e: playing ganiQn toEathor, t'llkuiE 
with o^^e^i chUcl, watching "'.V. t.ir-ther, reading to tho child, 
sl^jppln^ with the chllrl, go Ins to the library together, buying a 
new >)0ob for the child, and cofriplini'^ntlng the child, Parenta v;yre 
aaVced to give sevt3r^l gxarnpleB of typea of interaction, kn example 
of this is after the following question: In the past months how 
many tlmoa did you tai^e your chllJ to a lihrary? The the parents 
were ask^d: What did you and your child talk about? This gives 
additional information as to the type of parent-child interaotiori. 

Tlie instruinent designed to cclloct data about the child's 
activities at home Include the following areas: amount of tiiiiG cpon 
watching television, watching nhildren'G teievlsion prograjiis^ lis- 
tening to recorda, listening to children's records, playing alonej 
atlLity to play with other children without conflict, following 
instruction, ability to dress himself, and ability to count and 
say the alphabet. Data was also collected as to the ohlld's Involve 
ment in watching children's television programs* This was done by 
the parents reporting as whether the child responded when asked to 
sing, count, etc. on the program, or if he played with toys while 
viewing, or If he often left the room while the prograin was in pro- 
p^ess * These tv/o instruments are used to collect self-reporting 
data from parents. In addition to collecting data, these instroi-^ 
ments are instructional for parents. 

The third step is stating the objectives which are based on 
the results of the pre-assessment evaluation of the three groups 
of learners. Good instruction and l^aiiiiti^ liy i 1^^*^ wc^jc^i 
upon the assessinent of the Rkiila pu^^at-aaed by the thres groups 
of learners* This enables the instructors to toiow what behavior 
the learner should be able to perform as a result of InstnACtlon 
aiid also permit valid post-'assessment of whether or not the learners 
have acquired the desired behaviors. Instructional planning and 
the assessment of learner performance are closely Interrelated. 

Ihe objectives of the prograin fot^ thanQ f otir-year^old children 

are: 

The Copiltive Domain 

a. To Increase the child's vocabulary so that he can 



identiry concepbs ooncernlng space, quantity, time, 
etc * 

b. To increase the child's 1.1b tenLng ability so that 

he can correctly identify sounda, 
0, To enable a child to describe \rerbally the images he 

preneives * 

d. To enable a child to experience images from words, 
TliB Affective Domain 

a. To orient the pre-sohool cliild to the school environ- 
ment so that he is excited about school^ 

b. To associate freely with other children in a new 
envirormient * 

o* To arouse the child *s euros ity and interest in books 
to the extent he will check out at least one boolc 
per week, 

Tlie objectives for the teachers are: 

a* To develop skills so that teachers will accurateLy 
assess the cognitive and affective development of 
young ohlldren. 

To develop appropriate instructional teohnlquea tiiat 
the teacher will use for the language dGvelopment of 
children. 

c. To develop appropriate instinjctional techniques for the 
mathematical concept development of children^ 

d. To make ava liable and adequately discuss new inatnic- 
tional programs so that the teacher can incorporate 
them into the learning prograin. 

The objectives for parents are* 
^e Cognitive Domain 

a. To develop ways in which parents can enhance the 

child *s educational development through home activities* 
To increase frequency of sibling language and Inter- 
action be'brtTeen child, parents , aiid peers* 

0. To assist the child in engaging in more elaborate and 
express ive language . 

d* To increase the amount of direct Instruction betv/een 
parent and child and/or older sibling and child- 
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The Affeotivo Domain 

a. To develop child behavior thRt is appropriate to the 
s ituat inn, 

b* To develop pu^ILLve attLtudes towarti school and 
school-related actlv^ities. 

c. To make more viable the worth of books, magaziines, 
records, etc* 

d. To create a desire to spend time working arid play- 
ing with their child* 

The fourth step of this evaluation model is the foriiiatlve 
stage, Scriven (1967) describes formati^/e evaluatic?n as that which 
is used to improve a curriculum during its developmental stages. 
Thus I forrnative evaluation is used to datermine the degree of 
mastery of the learning tasks and to pinpoint the part of the 
task not mstered. Bloomy Hastings, and Madaus (1971) states that 
it is poGsible for the curriculum developer to construct a unit bjr 
begianing with objectlv^es that are measurable, and also determine 
the level of criteria that is necassary to be niat In the achiev^ement 
of the ob.iectives. Given this criteria, the instruGtional material 
should be selected and/or created to assist in desipilrig the learn- 
ing experiences which would enable the learners to master the speci- 
fied objectives. After the unit has been completed^ an Instrument 
was then designed to determine the degree of masterjr of the objec- 
tives for this instructional unlt^ The purpose was not to grade, 
but to determine at the end of each instructional unit for the 
four-year-old children by the classroom teacher and also by aQuivl^ 
ties which were sent hoine with the child, Tiie parents reinforced 
the learning activities that the child was Involved in the class-- 
room, "nierefore, the parent also had opportunity to determine if 
the child had mastered the objectives of the unit andf if not, to 
assist in this mastery* 

Criterion - reference measures were also used to assess the 
mastery of the objectives for the tsaehars and parents in the 
improvement of their instructional and interactional slcilla* The 
formative criterion reference results are important only In mastery 
or pass and fail form, since formative ivaluat ion Is desipied as an 



on-*goin^5 proceo3 to pro\ride t>io loarnor and the inatructor with 
continual feod-back on tiia mnntery of the instruc tional objectivos. 
It 13 thus a stage that permits int'^llicen t chants^^ to bo inade In 
the teaching-learning environment* 

The final cornponc^nt of this model is the aummative evaluation 
stase* Scrlven (1967) describes summative evaluation as the final 
evaluation of a largo teaching unit* It is directed tov^ards a much 
more general assessment of the total program* 

In this model the major purpose of suiiiinatlve evaluation la 
to determine the degree of behavioral change in each of the group 
of learners. Summative evaluation, then, ia the ovfcii'--^ll evidlua- 
tion in order that a general conclusion can be made as to the effec-- 
tiveness of the total program* 
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